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The purpose of this study is to investigate the influence of one’s first language and English proficiency on the
writing in English as a foreign language. The researchers compared the written production of East Asian learners
of English (in Hong Kong, Korea, Taiwan, and Japan) to examine the use of 58 linguistic features such as
vocabulary, parts-of-speech, grammar, and discourse particles. The results suggest that there is more influence of
first language on the output of learners from Hong Kong and Japan; in contrast, there is more influence of

proficiency levels on the output of learners from Korea and Taiwan.
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(1) Someone believed that having a part-time
job for a university student is important, but I
cannot totally agree. Certainly, life and study in
university is quite different from one’s previous
education experience as more individual
motivation is required and less rigidity to

CL1 CL2 CL3 CL4

cL1 CL2 CL3 CLA CL1 CL2 CL3 CL4

decide one’s own learning activities. Having a
part-time job will be a good choice as students
can earn their tuition fee and gain some
experiences which can make their resumes more
impressive and attractive. However, for the
students who want to be involved in academic



research, having a part time job may not be that
essential and even at certain circumstances, can
be counterproductive. I shall concede that they
can gain some experience in team work, time
management and communication skills. But
these can also be acquired by doing research
projects in the laboratory. Furthermore,
working part-time can have negative influence
on their academic performance as people’s
energy is not inexhaustible and there will be
inevitable time conflicts. After all, their results
in academic are far more important than
working experience. In addition, at the
university level, most students are not expected
as experienced or equipped with apt skills. Most
of the time, they are not likely to be on the
appropriate positions where they will be after
graduation. So a part-time job won’t be
efficient to tell them what their future careers
look like. (HK C1)
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(2) I agree with this topic that smoking should
be banned at all the restaurants in the country.
There are two reasons why I think so. First,
smoking is bad for our health, especially lung.
Smoking is known as the major cause of lung
cancer. Smoking also causes many heart or
bronchus diseases. If all the restaurants in the
country would prohibit smoking, the number of
smokers, or the number of smoking times might
be decreasing, I think. Second, some of the

nonsmoker spaces are insignificant. Many
restaurants in Japan have nonsmoking space.
But actually, sometimes smoke from tobacco
comes to nonsmoking space from smoking
space. It is very bad for nonsmoker because
most of they are not like smoking smell. I'm
nonsmoker, and I hate smoking smoke too.
And generally speaking, it is more danger
around smokers who have a smoke than smoker
themselves. So they hate tobaccos smoke, all the
more they are eating. However, for smokers, it
is stressful that they cannot smoke, and maybe
it is bad for their health. But smokers should
stop smoking even if they are eating. So I'm in
favor of this topic. I wish it would come true
some day, and other public institution should be
banned too, I think. (JPN_A?2)
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(5) I think part time job is important. First, it
makes me to feel importance of saving money.
Before I entered the university, 1 already had
experienced part time job. I worked in the
factory in 5 days, in a resting place in 3 days
and in restaurant in 3 days. I don’t remember
exactly due to work very shortly. But it was
very tired and terrible. Whenever parents gave
allowance, I had done anything to do. I bought
clothes, ate out and went out to play with my
friends. 1 didn’t pay attention to the money
before part time jobs did. I really knew how
hard it was to earn the money. I thanked for
parents after working. It is not bad that earning
the tuition for myself. But one of bad points
isn’t time for me. Second, I felt a lot of things.
At the end of each working, I thought that I
really study hard. The other word, I really don’t
want work because part time job is too tired
physically. But it makes me feel lots of things.
For things that I want to do, study is very
important. And I feel that there aren’t easy
things in the world. The little things need too
much effort. (KOR_A2)

(6) I think it is an important. If you have been
working some where, you may know someone,
and have some personal networks. Someone is
not agree have part-time job is good thing; you
can learn more profession knowledge in the
same time. When you are young, you have a
good memory, so you can use this advantage to
do something that has significance. In
someone’s life, they need to do something for
living, because they don’t have a good
background to support them. And they need
work for them or they family. In this situation,
the children may to face some difficult thing,
such as bad guys, drug attractive. They can be a
sturdy guys or depraved guys. In different life,
you have choice to select what you want to do.

If you want test what you can do, what guys you
can be, how do get you want to have, you just to
do, but don’t forget why you study in the
college? Why don’t you have full-job to work?
You need think clearly. Otherwise how about
give sometime to think yourself, and ask
someone about your ideals. And you will have a
different suggests, just to do what you want, but
don’t do a bad thing. (TWN_B1 1)
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Appendix: SFRETZSEER

A. Tense and aspect markers

1. past tense

2. perfect aspect

3. present tense

B. Place and time adverbials

4. place adverbials (e.g. across, behind, inside)

5. time adverbials (e.g. early, recently, soon)

C. Pronouns and pro-verbs

6. first person pronouns

7. second person pronouns

8. third person pronouns (excluding if)

9. pronoun it

10. demonstrative pronouns (that, this, these, those)
11. indefinite pronouns (e.g. anybody, nothing,
someone)

12. pro-verb do (e.g. the cat did it)

D. Questions

13. direct WH-questions

E. Nominal forms

14. nominalizations (ending in -tion, -ment, -ness,
-ity)

15. total other nouns (except for nominalizations)

F. Passives

16. agentless passives

17. by-passives

G. Stative forms

18. be as main verb

19. existential there (e.g.
explanations...)

H. Subordination

H1. Complementation

20. that verb complements (e.g. I said that he went)
21. that adjective complements (e.g. I'm glad that
you like if)

22. WH-clauses (e.g. I believed what he told me)

23. infinitives (fo-clause)

H2. Participial forms

24. past participial postnominal (reduced relative)
clauses (e.g. the solution produced by this process)
H3. Relatives

25. that relatives in subject position (e.g. the dog that
bit me)

26. that relatives in object position (e.g. the dog that I
saw)

27. WH relatives in subject position (e.g. the man
who likes popcorn)

28. WH relatives in object position (e.g. the man who
Sally likes)

there are several

29. WH relatives with fronted preposition (e.g. the
manner in which he was told)

H4. Adverbial clauses

30. causative adverbial subordinators: because

31. concessive adverbial subordinators: although,
though

32. conditional adverbial subordinators: if, unless

33. other adverbial subordinators: having multiple
functions (e.g. since, while, whereas)

I. Prepositional phrases, adjectives, and adverbs
34. total prepositional phrases

35. attributive adjectives (e.g. the big horse)

36. predicative adjectives (e.g. the horse is big)

37. total adverbs (except conjuncts, hedges,
emphatics, discourse  particles, downtoners,
amplifiers)

J. Lexical classes

38. conjuncts (e.g. consequently, furthermore,

however)

39. downtoners (e.g. barely, nearly, slightly)

40. hedges (e.g. at about, something like, almost)

41. amplifiers (e.g. absolutely, extremely, perfectly)
42. emphatics (e.g. a lot, for sure, really)

43. discourse particles (e.g. sentence initial well, now,
anyway)

K. Modals

44. possibility modals (can, may, might, could)

45. necessity modals (ought, should, must)

46. predictive modals (will, would, shall)

L. Specialized verb classes

47. public verbs (e.g. acknowledge, admit, agree)

48. private verbs (e.g. anticipate, assume, believe)
49. suasive verbs (e.g. agree, arrange, ask)

50. seem and appear

M. Reduced forms and dispreferred structures

51. contractions

52. stranded prepositions (e.g. the candidate that I
was thinking of)

53. split infinitives (e.g. he wants to convincingly
prove that...)

54. split auxiliaries (e.g. they are objectively shown
to...)

N. Coordination

55. phrasal coordination (e.g. NOUN and NOUN,
ADJ and ADJ)

56. independent clause coordination (clause initial
and) (e.g. It was my birthday and I was excited.)

O. Negation

57. synthetic negation (e.g. no answer is good enough
for Jones)

58. analytic negation: not (e.g. that’s not likely)
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